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Year 4 Term 1 Term 2 Term 3 Term 4 Term 5 Term 6
Natural Resources Rivers Ancient Egypt Part 1 Ancient Egypt Part 2 The Amazon
S — —
Northern Chile has been | This area of sFudy will give Rivers provide us wi.th From mummification .to From mgmmification To develop our knowledge
thriving on the mining you an overview of vyhen food, energy, recreation, the River N!I.e, you will to.the River Nile, you on our planet’s rivers, we
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started with saltpeter (including Ancient Sumer, |rr!gat|on and for drinking. | Civilisation in .thIS area of Egyptlan Civilisation in word, The Amazon River.
which ended abruptly at Indus Valley, Ancient River landscapes change study. You will build on this area of study. You The river’s source is formed
the beginning of the 20th Egypt and the Shang as you go downstream your kn.owledge of rivers will build on.your by melting glaciers found
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reas o nitrates was invented. The achievements of each course of ariver, steep developed along the Nile Egyptian civilisation Brazil. Ecuador. Bolivia
Study remains of the old civilisation and you will gradients lead to rapid due to its annual flooding developed along the CoIL;mbia Pe,ru and '
production sites are still begin to explore when and flowing rivers. In the which ensured reliable, Nile due to its annual Venezuela b;efore flowing
impressive and provide an why writing and number middle course, the river rich soil for growing crops. | flooding which ensured into the Atlantic Ocean. The
insight into the hard life of systems started to be meant;iers through gentle It also fenabled Ancient reIiaF)Ie, rich soil for Amazon flows through the
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Carnglaze Caverns Plymouth Energy from River Fieldwork Trip to RE Trip? Year 4 to visit The ECS Bee Apiary
Waste Centre Burrator Reservoir Box for the Egyptian
Educational (River Meavy) (AW has Workshop Charity linked to RE to
Enrichment details) visit
(RE trips) Ancient Egyptian
Show Case
Community Event.
i
Whole Class % % QT
Reading
Unit 1: Narrative Unit 3: Fantasy Literature Unit 5: Classic Fiction Unit 7: Plays Unit 9: Persuasive Unit 11: Traditional Tales
(3 Weeks) (4 Weeks) (3 Weeks) (3 Weeks) Writing (3 Weeks)
100 Mile an Hour Dog by The Borrowers by Mary The Iron Man by Ted A Midsummer Night's (3weeks) Egyptian Cinderella by
Jeremy Strong Norton Hughes Dream by William Holiday Brochure Shirley Climo
Shakespeare based on Ancient Egypt
Unit 2: Newspaper Unit 4: Poetry
:_TAIL:;SS (2 Weeks) Unit 6: Modern Fiction Unit 10: Myths and Unit 12: Non-Chronological
E .(—l The Masic Box by Kit (3 Weeks) Unit 8: Poetic Forms Legends Reports
antastic Mr Fox by Roald sic Y Harper and the Night
: Wright ) (2 Weeks) (3 weeks) (3 Weeks)
English Dahl & Forest by Cerrie Burnell Haiku Poetry
(suggested texts) Tales of Gods and The Book of Bees/The Bee
Pharaohs Book
by Marcia Williams
Unit 1: Place value- 4-digit Unit 3: Addition and Unit 6: Multiplication- Part Unit 8: Fractions- Part 1 Unit 11: Decimals- Part Unit 14: Geometry- angels
Numbers- Part 1 (8) Subtraction continued (16) 2 (16) continued (9) 2(7) and 2D shapes (8)
Number: Number and Number: Addition and Number: Multiplication Number: Fractions Number: Fractions Geometry- properties of
Place Value Subtraction and Division (including decimals) (including decimals) shapes
Maths Unit 2: Place value- 4-digit Unit 4: Mass (5) Unit 7: Length and Unit 9: Fractions- Part 2 Unit 12: Money (6) Unit 15: Statistics (6)
(Number ofeowe’ numbers- Part 2 (8) Measurement Perimeter (6) (8) Measurement Statistics
st Sesg) Number: Number and Unit 5: Multiplication and Measurement Number: Fractions Unit 13: Time (5) Unit 16: Geometry- position
Place Value Division- Part 1 (12) Unit 8: Fractions- Part 1 (including decimals) Measurement and direction (6)

Unit 3: Addition and
Subtraction (16)

Number: Multiplication
and Division

)

Unit 10: Decimals- Part 1
(12)

Geometry- position and
direction




Number: Addition and
Subtraction

Number: Fractions
(including decimals)

Number: Fractions
(including decimals)

Science
(practical
experiments)

4.1 Sﬂtates of Matter
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Compare and group
materials together,
according to whether they
are solids, liquids or gases

Observe that some
materials change state
when they are heated or
cooled, and measure or
research the temperature
at which this happens in
degrees Celsius
temperature

4.2 Water Cycle
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Raindrop
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Identify the part played by
evaporation and
condensation in the water
cycle and associate the
rate of evaporation with
temperature

4.3 Electricity
The Lighthouse Keeper’s
Son

Identify common
appliances that run on
electricity
Construct a simple series
electrical circuit,
identifying and naming its
basic parts, including cells,
bulbs, switches and
buzzers

Identify whether or not a
lamp will light in a simple
series circuit, whether or
not the lamp is part of a
complete loop with a
battery

Recognise that a switch
opens and closes a circuit
and associate this with
whether or not a lamp
lights in a simple series
circuit

Recognise some common

conductors and insulators,

and associate metals with
being good conductors

4.4 Sound

Identify how sounds are
made, associating some of
them with something
vibrating

Recognise that vibrations
from sounds travel
through a medium to the
ear

Find patterns between the
pitch of a sound and
features of the objects
that produce it.

Find patterns between the

volume of a sound and the

strength of the vibrations
that produced it

Recognise that sound gets
fainter s the distance from
the sound source
increases.

4.5 Living things and
their habltats

Know that things can
be grouped in a variety
of ways

Explore and use
classification keys to
help group, identify

and name a variety of
living things in their
local and wider
environment

Recognise that
environments can
change and that this
can sometimes pose
dangers to living things

Pupils should explore
examples of human
impact (both positive
and negative) on
environments. E.g.,

littering, deforestation.

4.6 Animals including
humans
wa =

‘U’\A N/

Construct and interpret a
variety of food chains,
identifying producers,

predators and prey

Describe the simple
functions of the basic parts
of the digestive system in
humans

Identify the different types
of teeth and their functions

Pupils should be introduced
to the main body parts
associated with the
digestive system, for
example: mouth, tongue,
teeth, esophagus, stomach,
and small and large
intestine, and explore
questions that help them to
understand their special
functions.

RE

L2.2 What is it like for

L2.3 What is the Trinity and

L2.7 What do Hindus believe

L2.8 What is it like to be a

L2.11 How and why do

L2.12 How and why do people

someone to follow God?

why is it important for

Make sense of belief:

e Make clear links between
the story of Noah and the
idea of

covenant

Christians?

Make sense of belief:

* Recognise what a ‘Gospel’
is and give an example of the
kinds

God is like?

Make sense of belief:

e |dentify some Hindu deities
and say how they help Hindus
describe God

Hindu in Britian today?

Understand the impact:

¢ Describe how Hindus show
their faith within their
families in

Britain today (e.g. home puja)

eople mark the
significant events of life?

try and make the world a
better place? (C, M, J, NR)

(C, H, NR)

Make sense of belief:

Make sense of belief:

e Identify some beliefs about
why the world is not always a
good




Understand the impact:
¢ Make simple links between
promises in the story of Noah
and
promises that Christians
make at a wedding ceremony
Make connections:
e Make links between the
story of Noah and how we
live in

school and the wider

world.

of stories it contains
e Offer suggestions about
what texts about baptism and
Trinity mean
¢ Give examples of what
these texts mean to some
Christians today
Understand the impact:
¢ Describe how Christians
show their beliefs about God
the
Trinity in worship in different
ways (in baptism and prayer,
for
example) and in the way they
live
Make connections:
e Make links between some
Bible texts studied and the
idea of
God in Christianity,
expressing clearly some

e Make clear links between

some stories (e.g. Svetaketu,

Ganesh, Diwali) and what

Hindus believe about God

e Offer informed suggestions

about what Hindu murtis

express

about God

Understand the impact:

o Make simple links between

beliefs about God and how

Hindus

live (e.g. choosing a deity and

worshiping at a home shrine;

celebrating Diwali)

e |dentify some different

ways in which Hindus

worship

Make connections:

¢ Raise questions and suggest

answers about whether it is

good to think about the cycle

of create/preserve/destroy in

the

world today

e Make links between the

Hindu idea of everyone

having a

‘spark’ of God in them and

ideas about the value of

people in

the world today, giving good
reasons for their ideas.

e Describe how Hindus show
their faith within their faith
communities in Britain today
(e.g. arti and bhajans at the
mandir; in festivals such as
Diwali)
¢ |dentify some different
ways in which Hindus show
their faith
(e.g. between different
communities in Britain, or
between
Britain and parts of India)
Make sense of belief:
e |dentify the terms dharma,
Sanatan Dharma and
Hinduism and
say what they mean
e Make links between Hindu
practices and the idea that
Hinduism is a whole ‘way of
life’ (dharma)
Make connections:
* Raise questions and suggest
answers about what is good
about being a Hindu in Britain
today, and whether taking
partin
family and community rituals
is a good thing for individuals
and
society, giving good
reasons for their ideas.

e |dentify some beliefs
about love, commitment
and promises in

two religious traditions
and describe what they
mean

o Offer informed
suggestions about the
meaning and importance
of ceremonies of
commitment for religious
and non-religious

people today
Understand the impact:
e Describe what happens
in ceremonies of
commitment

(e.g. baptism, sacred
thread, marriage) and say
what these

rituals mean

e Make simple links
between beliefs about
love and commitment
and how people in at
least two religious
traditions live (e.g.
through celebrating
forgiveness, salvation and
freedom

at festivals)

e |dentify some
differences in how people
celebrate commitment
(e.g. different practices of
marriage, or Christian
baptism)

Make connections:

¢ Raise questions and
suggest answers about
whether it is good

for everyone to see life as
a journey, and to mark
the milestones

* Make links between
ideas of love,
commitment and
promises in

religious and non-
religious ceremonies

place (e.g. Christian ideas of
sin)
o Make links between religious
beliefs and teachings and why
people try to live and make the
world a better place
Understand the impact:
e Make simple links between
teachings about how to live and
ways in which people try to
make the world a better place
(e.g.
tikkun olam and the charity
Tzedek)
e Describe some examples of
how people try to live (e.g.
individuals and organisations)
¢ |dentify some differences in
how people put their beliefs
into action
Make connections:
¢ Raise questions and suggest
answers about why the world
is not always a good place, and
what are the best ways of
making it better
e Make links between some
commands for living from
religious
traditions, non-religious
worldviews and pupils’ own
ideas
e Express their own ideas about
the best ways to make the
world
a better place, making links
with religious ideas studied,
giving

good reasons for their

views.




¢ Give good reasons why
they think ceremonies of
commitment
are or are not
valuable today.

SMSC

(Jigsaw)

Being Me in My World

I can tell you why my
school is a community and
some of the different roles

people have in it.

| can say how it feels to be
part of a positive school
community and to be
listened to.

| can explain why being
listened to and listening to
others is important in my
school community.

| can explain why being
democratic is important
and can help me and
others feel valued.

| can problem-solve and
offer different solutions to
help my team/ class/
school be more
democratic.

| can justify why beingin a
democracy helps people
feel valued and is fair.

Celebrating Difference

| can tell you about my
first impressions of
someone. | can give a
reason why sometimes
people don't tell about a
bullying situation.

| can say why it is good to
try to get to know

someone before making

judgements about them.

| can tell you a time when
my first impression of
someone changed as | got
to know them. | can also
explain why bullying might
be difficult to spot and
what to do about it if I'm
not sure.

| can explain why it is good
to accept myself and
others for who we are.

| can explain how first
impressions can be
misleading. | can appraise
different courses of action
that a witness of bullying
could take and what the
outcomes might be in
each situation.

| can explain how | form
opinions about myself and
other people and what
might influence me about
that.

Dreams & Goals

I know that sometimes
things can go wrong and
can tell you why it is good
to try again.

| know how it feels to be
disappointed and can tell
you ways to stay positive.

| can plan and set new
goals even after a
disappointment.

| can explain what it
means to be resilient and
to have a positive attitude.

| can deal with
disappointment by
analysing what went
wrong and | can use these
experiences to make new
plans to avoid similar
obstacles.

| can explain why being
resilient /having a positive
attitude contributes to
having greater chance of
success.

Healthy Me

| can tell you how | would
say 'no' if someone tried
to make me do something
that | know is wrong or
bad for me.

| can say how it feels when
someone else is pushing
me to do something.

| can recognise when
people are putting me
under pressure and can
explain ways to resist this
when | want to.

| can identify feelings of
anxiety and fear
associated with peer
pressure.

| can problem-solve and
identify a variety of
strategies in different
situations where | may
experience peer pressure.
| can identify feelings of
anxiety and fear
associated with peer
pressure and | can manage
these to help me make
safe and healthy choices.

Relationships

| can tell you some
different ways that |
can show love for
special people and
animals.

| can tell you how it
might feel to miss a
special person or
animal.

| can recognise how
people are feeling
when they miss a
special person or
animal.

| can give ways that
might help me manage
my feelings when
missing a special
person or animal.

| can give reasons why
people may experience
a range of feelings
associated with
personal loss.

I can offer and
evaluate solutions to
help manage personal

loss

Changing Me

| can tell you about some of
the changes that will
happen to me physically and
emotionally and | can
express how | feel about
some of these.

| can summarise the
changes that happen to
boys' and girls' bodies that
prepare them for making a
baby when they are older.

I can explain some of the
choices | might make in the
future and some of the
choices that | have no
control over. | can offer
some suggestions about
how | might manage my
feelings when changes
happen.

| can give reasons why
adults may choose to have a
baby and explain briefly the
process of conception and
how puberty is related to
this.

| can consider and prioritise
the changes | would like to
make when | am older and
can plan the approaches |
will use to tackle these
changes.




Primary
Languages
(Language
Angels)

Je me présente Ma Famille Boucle D’Or Et Les Trois En classe Au salon de the Quel temp fait-il?
(I present myself) (My Family) Ours (In the classroom) (At the tea room) (What is the weather?)
Phonétique 2 iniiqueille (Goldilocks and the Three iniiqueille iniiqueille iniiqueille
(Phonics 2) - epLlf‘s s, Bears) S
_|—n iique ille f:? & i iniiqueille .
4 {- - Bo_utle d’or et 1es trois ours

In this unit the children
will learn to:
Count to 20 in French.
Say their name and age in

French.

Say hello and goodbye.
Ask how somebody is
feeling and answer how
they are feeling.

Tell you where they live in
French.

Tell you if they are French
or English, introducing
concept of gender and
agreement.

In this unit the children
will learn how to:
Continue applying the
knowledge, skills and
understanding of the
language covered in unit
one.

Say the nouns in French
for members of their
family.

Tell somebody in French
the members and age of a
fictitious, historical or
television family as a
model to present and
practise family vocabulary.
Continue to count,
reaching 100, to enable
students to say the age of
various family members.
Understand the concept
of mon, ma and mes in
French.

In this unit the children
will learn how to:

Sit and listen attentively
to the story, and
recognise, understand and
remember more of the
new language.
Increase their memory
potential in French by
using picture cards, word
cards and phrase cards in
French.

Increase their thinking
and reasoning skills in
French, identifying
strategies to use in the
future for memorising new
words and phrases.
Attempt to spell in French.

ﬂ ®.
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In this unit the children
will learn how to:
Recognise and repeat
from memory simple
classroom objects and use
the correct gender.
Say what they have and
do not have in their pencil
case.
Recognise and respond to
simple classroom
commands and praise.

In this unit the children
will learn how to:
Remember and recall a
wide variety of foods,
snacks, and drinks
(with their indefinite
article/determiner)
typically served in a
salon de thé.

To understand better
how to change a
singular noun to plural
form.

Perform a short role-
play ordering what
they would like to eat
and drink.

In this unit the children will
learn how to:
Repeat and recognise the
vocabulary for weather in
French.

Ask what the weather is like
today.

Say what the weather is like
today.

Create a French weather
map.

Describe the weather in
different regions of France
using a weather map with
symbols.

Music

Mamma Mia
(Mamma Mia by Abba — Pop)

Lean On Me
(Lean On Me by Bill Withers —
Soul/Gospel)

Blackbird
(Blackbird by The Beatles —
Folk/Civil Rights)



https://plymouth.charanga.com/scheme/1312062-year-4/1312291-mamma-mia
https://plymouth.charanga.com/scheme/1312062-year-4/1313450-lean-on-me
https://plymouth.charanga.com/scheme/1312062-year-4/1314288-blackbird

ANDIRSSON & BIOAN LUALLS'

Lesson 1: Listen &
appraise ‘Mamma Mia’
before learning to sing the
song

Lesson 2: Listen &
appraise ‘Dancing Queen’
by Abba before learning to

sing and play ‘Mamma
Mia’

Lesson 3: Listen &
appraise ‘The Winner
Takes It All’ by Abba

before singing, playing and
improvising parts in
‘Mamma Mia’

Lesson 4: Listen &
appraise ‘Waterloo’ by
Abba before singing
‘Mamma Mia’ and
performing compositions
from throughout the song

Lesson 5: Listen &
appraise ‘Super Trouper’
by Abba before practising

for a performance of
‘Mamma Mia’

Lesson 6: Listen &
appraise ‘Thank You For
The Music’ by Abba before
delivering end-of-unit
performance

Lesson 1: Listen &
appraise ‘Lean On Me’
before learning to sing the
song

Lesson 2: Listen &
appraise ‘He Still Loves
Me’ by Walter Williams

and Beyonce before
learning to sing and play
‘Lean On Me’

Lesson 3: Listen &
appraise ‘Shackles’ by
Mary Mary before singing,
playing and improvising
parts in ‘Lean On Me’

Lesson 4: Listen &
appraise ‘Amazing Grace’
by Elvis Presley before
singing ‘Lean On Me’ and
performing compositions
from throughout the song

Lesson 5: Listen &
appraise ‘Ode To Joy
Symphony No. 9’ by

Beethoven before

practising for a
performance of ‘Lean On
Me’

Lesson 6: Listen &
appraise ‘Lean On Me’ by
The ACM Gospel Choir

BeAfies Blackbird;

Lesson 1: Listen & appraise
‘Blackbird’ before learning
to sing the song

Lesson 2: Listen & appraise

‘Yellow Submarine’ by The
Beatles before learning to
sing and play ‘Blackbird’

Lesson 3: Listen & appraise
‘Hey Jude’ by The Beatles
before singing, playing and
improvising parts in
‘Blackbird’

Lesson 4: Listen & appraise
‘Can’t Buy Me Love’ by The
Beatles before singing
‘Blackbird’ and performing
compositions from
throughout the song

Lesson 5: Listen & appraise
‘Yesterday’ by The Beatles
before practising for a
performance of ‘Blackbird’

Lesson 6: Listen & appraise
‘Let It Be’ by The Beatles
before delivering end-of-

unit performance




before delivering end-of-
unit performance

Geography

Natural Resources

Describe and understand
key aspects of human
geography including the
distribution of natural
resources including
energy, food, minerals and
water.

(Human and physical

geography)

Understand why there are
similarities and differences
between places.
(Place knowledge)

Understand geographical
similarities and differences
through studying the
human and physical
geography of a small area
of the United Kingdom,
and of a small area in a
contrasting non-European
country.

(Place knowledge)

Recognise the different
shapes of continents.
(Locational knowledge)

Rivers

Describe and understand
key aspects physical
geography, including
vegetation belts and

rivers.
(Human and physical

geography)

Explain about key natural
resources e.g. water in the
locality.

(Human and physical

geography)

Know how rivers erode,
transport and deposit
materials.
(Human and physical

geography)

Know about the physical
features of coasts and
begin to understand
erosion and deposition.
(Human and physical

geography)

”

The Amazon

Locate the world’s
countries, using maps to
focus on South America,

concentrating on their
environmental regions. Key
physical and human
characteristics.
(Locational Knowledge)

Use and interpret maps,
globes, atlases and digital /
computer mapping to locate
countries and key features.
(Geographical skills and
fieldwork)

Recognise that people have
differing quality of life living
in different locations and
environments. (Locational
knowledge)




History

Ancient C|V|I|sat|ons

ANCIENT CIVLISATIONS AND TRE
= ASTONISHING THINGS THIY TAUGHT US

Puplls should be taught
about the achievements
of the earliest civilisations
- an overview of where
and when the first
civilizations appeared:
Ancient Sumer, The Indus
Valley, Ancient Egypt and
The Shang Dynasty of
Ancient China.

Where and when the first
civilizations Ancient
Sumer; The Indus Valley;
Ancient Egypt; The Shang
Dynasty of Ancient China
appeared.
(Chronological
understanding)

Discuss valid questions
about similarity and
difference, and
significance.
(Historical interpretation)

To frame Historically valid
questions to inspire pupils’
curiosity to know more
about the past.
(Historical enquiry)

To understand the
complexity of people’s

AnC|ent Egypt Part 1

Pupils should be taught
about the achievements
of the earliest civilizations
— an overview of where
and when the first
civilizations appeared and
a depth study on: Ancient
Egypt.

Use an increasing range of
common words and
phrases relating to the
passing of time.
(Chronological
understanding)

Place some historical
periods in a chronological
framework.
(Chronological
understanding)

Use historic terms related
to the period of study.
(Chronological
understanding)

Use sources of
information in ways that
go beyond simple
observations to answer
questions about the past.
(Historical enquiry)

AnC|ent Egypt -Part 2

Puplls should be
taught about the
achievements of the
earliest civilizations -
an overview of where
and when the first
civilizations appeared
and a depth study on:
Ancient Egypt.

Children will build on
their knowledge from
Term 2 and Term 4.

Use an increasing
range of common
words and phrases
relating to the passing
of time. (Chronological
understanding)

Place some historical
periods in a
chronological
framework.
(Chronological
understanding)

Use historic terms
related to the period of
study.
(Chronological
understanding)




lives, the process of
change, the diversity of

societies and relationships
between different groups,

as well as their own
identity and the challenges

of their time.
(Historical enquiry

Use a variety of resources
to find out about aspects
of life in the past.
(Historical enquiry)

Encourage children to ask
questions about artefacts,
photographs and sources
of information. Compare a
range of primary and
secondary sources and
discuss validity and
reliability.
(Historical enquiry)

Select and record relevant
information and use ICT
and information texts to
research different time

periods.
(Historical enquiry)

Use a range of evidence to

build up a picture of the
past.
(Historical enquiry)

Research of significant
figures.
(Depth of Historical
knowledge)

Use sources of
information in ways
that go beyond simple
observations to answer
questions about the
past.
(Historical enquiry)

Use a variety of
resources to find out
about aspects of life in
the past.
(Historical enquiry)

Encourage children to
ask questions about
artefacts, photographs
and sources of
information. Compare
a range of primary and
secondary sources and
discuss validity and
reliability.
(Historical enquiry)

Select and record
relevant information
and use ICT and
information texts to
research different time
periods.
(Historical enquiry)

Use a range of
evidence to build up a
picture of the past.
(Historical enquiry)

Research of significant
figures.
(Depth of Historical
knowledge)

Communicate his/her
learning in an




organised and
structured way, using
appropriate
terminology.
(Organisation and
communication)

Describe a study of an
aspect or theme in
British history that

extends his/her
chronological
knowledge beyond
1066.
(Understanding of

events, people and
changes)

Art

Skill: Sculpture
Curriculum Link: History —
Ancient Civilizations

Artist: Ancient Civilizations

Create sketch books to
record their observations
and use them to review
and revisit ideas

Improve their mastery of
art and design techniques,
including drawing,
painting and sculpture
with a range of materials
[for example, pencil,
charcoal, paint, clay]

Skill: Drawing
Curriculum Link:
Geography - Rivers

Artist: Mac Martin

Create sketch books to
record their observations
and use them to review
and revisit ideas

Improve their mastery of
art and design techniques,
including drawing,
painting and sculpture
with a range of materials
[for example, pencil,
charcoal, paint, clay]

Skill: Painting and collage
Curriculum Link: English —
Midsummers Night Dream

Create sketch books to
record their observations
and use them to review and
revisit ideas

Improve their mastery of art
and design techniques,
including drawing, painting
and sculpture with a range
of materials [for example,
pencil, charcoal, paint, clay]




Learn about great artists,
architects and designers in
history.

Learn about sculptures
from the ancient
civilizations and describe
their work.

Build on their knowledge
of clay from Year 3 by
learning to join pieces of
clay.

Use MODROC as an
alternative sculpting
material.

Learn what an armature is
and how to make one.

Learn about great artists,
architects and designers in
history.

To explore and discuss
the art works of Marc
Martin

Develop use of Line. Shade
and tone when drawing.

Exploring how to add
texture to paintings.

Use a visit to River Meavy
as inspiration for their
illustrations.

Articulate how they may
improve their work using
technical terms and
reasons.

Learn about great artists,
architects and designers in
history.

To explore the properties of
charcoal.

To explore how to create
tone and texture when
drawing.

Develop skills in paper
collage.

Apply light and dark tones
to collage.

Articulate how they may
improve their work using
technical terms and reasons.

Design
Technology

Skills:
Programming/Structures

Focus: TinkerCAD
programming

Link: 3D shapes - maths

Product: Redesign
classroom furniture

Designing
Generate realistic ideas
and design criteria
collaboratively through
discussion, focusing on the
needs of the user and the

Skill: Electrical Systems

Focus: Simple circuits and
switches

Link: Electricity — Science
Term 3

Product: Making a Torch

Designing
Gather information about
needs and wants, and
develop design criteria to
inform the design of
products that are fit for
purpose, aimed at

Skill: Cooking &
Nutrition

Focus: Celebrating
Culture

Links: Religious
Education - Easter

Product: Hot Cross
Bun

Designing
Generate innovative
ideas through research
and discussion with




functional and aesthetic
purposes of the product.
Develop ideas through the
analysis of existing shell
structures and use
computer-aided design to
model and communicate
ideas.
Making
Plan the order of the main
stages of making.
Select and use appropriate
tools and software to
measure, mark out and
assemble with some
accuracy.

Use computer-generated
finishing techniques
suitable for the product
they are creating.
Evaluating
Investigate and evaluate a
range of structures
including the materials,
components and
techniques that have been
used.

Test and evaluate their
own products against
design criteria and the
intended user and
purpose.
Technical knowledge and
understanding
Develop and use
knowledge of nets of
cubes and cuboids and,
where appropriate, more
complex 3D shapes.
Develop and use
knowledge of how to
construct strong, stiff shell
structures.

particular individuals or
groups.
Generate, develop, model
and communicate realistic
ideas through discussion
and, as appropriate,
annotated sketches, cross-
sectional and exploded
diagrams.
Making
Order the main stages of
making.

Select from and use tools
and equipment to cut,
shape, join and finish with
some accuracy.
Select from and use
materials and
components, including
construction materials and
electrical components
according to their
functional properties and
aesthetic qualities.
Evaluating
Investigate and analyse a
range of existing battery-
powered products.
Evaluate their ideas and
products against their own
design criteria and identify
the strengths and areas
for improvement in their
work. Technical
knowledge and
understanding
Understand and use
electrical systems in their
products, such as series
circuits incorporating
switches, bulbs and
buzzers.

peers and adults to
develop a design brief
and criteria for a
design specification.
Explore a range of
initial ideas, and make
design decisions to
develop a final product
linked to user and
purpose.

Use words, annotated
sketches and
information and
communication
technology as
appropriate to develop
and communicate
ideas.
Making
Write a step-by-step
recipe, including a list
of ingredients,
equipment and
utensils
Select and use
appropriate utensils
and equipment
accurately to measure
and combine
appropriate
ingredients.
Make, decorate and
present the food
product appropriately
for the intended user
and purpose.
Evaluating
Carry out sensory
evaluations of a range
of relevant products
and ingredients.
Record the evaluations
using e.g.
tables/graphs/charts
such as star diagrams.




NCCE Teach Computing

Computing systems and
networks - The internet

Lesson 1 — Connecting
networks

Lesson 2 — What is the
internet made of?

Lesson 3 — Sharing
information

Lesson 4 — What is a website?

NCCE Teach Computing

Creating Media — Audio
Production

Lesson 1 — Digital recording

Lesson 2 — Recording sound

Lesson 3 — Creating a podcast

Lesson 4 — Editing digital
recordings

Lesson 5 — Combining audio

Evaluate the final

product with reference

back to the design
brief and design
specification, taking
into account the views
of others when
identifying
improvements.
Understand how key
chefs have influenced
eating habits to
promote varied and
healthy diets.
Technical knowledge
and understanding
Know how to use
utensils and
equipment including
heat sources to
prepare and cook food.
Understand about
seasonality in relation
to food products and
the source of different
food products.

NCCE Teach Computing

Programming —
repetition in shape

Lesson 1 — Programming
a screen turtle

Lesson 2 - Programming
letters

Lesson 3 — Patterns and
repeats

Lesson 4 - Using loops to
create shapes

NCCE Teach Computing

Data and information — Data
logging

Lesson 1 — Answering questions

Lesson 2 - Data collection

Lesson 3 — Logging

Lesson 4 — Analysing data

Lesson 5 — Data for answers




Lesson 5 — Who owns the

Lesson 6 — Evaluating

Lesson 5 — Breaking

Lesson 6 — Answering my

PE

web? podcasts things down question
Lesson 6 — Can | believe what Lesson 6 — Creating a

| read? program
Basketball Hockey Dance Tennis Athletics Rounders

Lesson 1: To develop the
attacking skill of dribbling.

Lesson 2: To be able to use
protective dribbling against
an opponent.

Lesson 3: To develop the
bounce and chest pass and
begin to recognise when to
use them.

Lesson 4: To develop tracking
and defending an opponent.

Lesson 5: To develop the
technique for the set shot.

Lesson 6: To be able to apply
the skills, rules and tactics
you have learnt to a mini
tournament.

Fitness

Lesson 1: To develop an
awareness of what your body
is capable of.

Lesson 2: To develop speed
and strength.

Lesson 3: To complete
actions to develop co-
ordination.

Lesson 4: To complete
actions to develop agility.

Lesson 5: To complete
actions to develop balance.

Lesson 1: To develop sending
the ball with a push pass.

Lesson 2: To develop
receiving the ball.

Lesson 3: To develop
dribbling using the reverse
stick (Indian dribble).

Lesson 4: To develop moving
into space after passing the
ball.

Lesson 5: To be able to use
an open stick tackle.

Lesson 6: To apply defending
and attacking principles and
skills in a hockey tournament.

Football

Lesson 1: To develop
controlling the ball and
dribbling under pressure.

Lesson 2: To develop passing
to a teammate.

Lesson 3: To be able to
control the ball with different
parts of the body.

Lesson 4: To develop
changing direction with the
ball using an inside and
outside hook.

Lesson 5: To be able to jockey
/ track an opponent.

Lesson 1: The Spy

To copy and create actions in
response to an idea and be
able to adapt this using
changes of space.

Lesson 2: The Spy
To choose actions which
relate to the theme.

Lesson 3: The Spy
To develop a dance using
matching and mirroring.

Lesson 4:

Carnival

To learn and create dance
moves in the theme of
carnival.

Lesson 5:

Carnival

To develop a carnival dance
using formations, canon and
unison.

Lesson 6:

Carnival

To develop a dance phrase
and perform as part of a class
performance.

Lesson 7: States of Matter
To understand how
dynamics, space and
relationships can be used to
represent a state of matter.

Lesson 8: States of Matter
To use actions, dynamics,

Lesson 1: To develop hitting
the ball using a forehand.

Lesson 2: To develop
returning the ball using a
forehand.

Lesson 3: To develop the
backhand and understand
when to use it.

Lesson 4: To work co-
operatively with a partner to

keep a continuous rally going.

Lesson 5: To use simple
tactics in a game to outwit an
opponent.

Lesson 6: To demonstrate
honesty and fair play when
competing against others.

Lesson 1: To develop
stamina and an
understanding of speed
and pace in relation to
distance.

Lesson 2: To develop
power and speed in the
sprinting technique.

Lesson 3: To develop
technique when jumping
for distance.

Lesson 4: To develop
power and technique
when throwing for
distance.

Lesson 5: To develop a
pull throw for distance
and accuracy.

Lesson 6: To develop
officiating and
performing skills.

OAA

Lesson 1: To develop co-
operation and teamwork
skills.

Lesson 2: To develop
trust and team work.

Lesson 3: To involve all
team members in an
activity and work towards
a collective goal.

Lesson 1: To play different roles
in a game and begin to think
tactically about each role.

Lesson 2: To develop the
bowling action and learn the
rules of bowling.

Lesson 3: To run around the
outside of the bases and make
decisions about when to stop
and when to run.

Lesson 4: To field a ball using a
two handed pick up and a short
barrier.

Lesson 5: To develop batting
technique and an
understanding of where to hit
the ball.

Lesson 6: To apply skills and
rules learnt to play rounders..




Lesson 6: To complete
actions to develop stamina.

Lesson 6: To be able to apply
the rules and tactics you have
learnt to play in a football
tournament.

space and relationships to
represent a states of matter.

Lesson 9: States of Matter
To order and structure
phrases to create a dance
performance.

Lesson 10: The Twist

To copy and repeat a set
phrase of movement in a
1960s theme showing energy
and rhythm.

Lesson 11: The Twist

To learn and perform a
partner dance in a 1960s
style.

Lesson 12: The Twist

To develop my own 1960s
inspired dance using changes
in relationships.

Lesson 4: To develop
trust whilst listening to
others and following
instructions.

Lesson 5: To be able to
identify objects on a map,
draw and follow a simple
map.

Lesson 6: To draw a route
using directions.
To be able to orientate a

map and navigate around
a grid.




